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This guide explains procedures for reviewing the alignment of high-
quality instructional materials (HQIM) with research-based practices
for code-focused literacy skills in kindergarten and first grade. The
information gathered through these procedures should not be the
sole determinant of whether a specific HQIM should be adopted or
implemented. Rather, the information should be used alongside other
information (e.g., alignment with standards, implementation
feasibility, student literacy data) when making curricular decisions.

A list of research-based recommendations was compiled based on
the Foundational Skills to Support Reading for Understanding in
Kindergarten through 3  Grade Practice Guide (Foorman et al., 2016)
from the What Works Clearinghouse (WWC). Two of the four
recommendations in the practice guide were related to code-focused
skills: “Develop awareness of the segments of sound in speech and
how they link to letters” (Recommendation 2) and “Teach students to
decode words, analyze word parts, and write and recognize words”
(Recommendation 3). Using these recommendations and the specific
practices listed in the guide as a framework, a set of instructional
practices were organized and expanded upon using research on the
scientific basis of learning to read (see Table 1 below). 

rd
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WWC Practice Guide
Recommendation

Research-Based
Practice

Research-Based Practice Description

Recommendation 2: Develop awareness of the segments of sound in speech and how they
link to letters.

Teach students to
recognize and
manipulate segments of
sound in speech.

Focus on Phonemic
Awareness

Instruction addressing larger units of
phonological awareness (word, syllable,
onset-rime) is present, but the instructional
focus is at the phoneme level (phonemic
awareness).

Use of Articulatory
Gestures

Teacher instruction of phoneme articulation
(e.g., placement of teeth, tongue, and lips) is
present in phoneme instruction.

Teach students letter–
sound relations.

Appropriate Pacing
for Letter-Sound
Instruction
 

Pacing of letter-sound instruction is quicker
than one letter per week (e.g., 2-4 per week).

Explicit Instruction
for Letter-Sounds

Explicit instruction (i.e., modeling, guided
practice, and independent practice) in letter-
sound instruction is present and not merely
the teaching of letters in context (e.g.,
pointing out letters in shared reading
activities).

Instructional
Progression of
Letter-Sound
Instruction

The instructional order of letter sounds
follows a research-based progression
including: 1. Introducing a short vowel or two
early on to allow for decoding/encoding
words, meaning not all consonants are
introduced before the vowels; 2. Introducing
continuous phonemes (e.g., /m/, /s/) early as
continuous phonemes may be easier to
manipulate (e.g., blend); 3. Separating
visually or phonetically similar letters from
each other (e.g., b and d or v and f).

Table 1 
Research-Based Code-Focused Instructional Practices

Note. WWC = What Works Clearinghouse; GPC = Grapheme-Phoneme Correspondences.
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WWC Practice Guide
Recommendation

Research-Based
Practice

Research-Based Practice Description

Recommendation 2: Develop awareness of the segments of sound in speech and how they
link to letters.

Use word-building and
other activities to link
students’ knowledge of
letter–sound relationships
with phonemic
awareness.

Connecting
Phonemic
Awareness and
Print

Phonemic awareness activities include the
use of letters/print to link students’
knowledge of letter-sound relationships with
phonemic awareness.

Dosage of Isolated
Phonemic
Awareness

The time spent on isolated (i.e.,
oral only, not connected to print/phonics)
phonemic awareness instruction aligns
with research, which suggests around 10
total hours may be sufficient.

Table 1 
Research-Based Code-Focused Instructional Practices, cont.

Note. WWC = What Works Clearinghouse; GPC = Grapheme-Phoneme Correspondences.
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WWC Practice Guide
Recommendation

Research-Based
Practice

Research-Based Practice
Description

Recommendation 3: Teach students to decode words, analyze word parts, and write and
recognize words.

Teach students to blend
letter sounds and sound–
spelling patterns from left
to right within a word to
produce a recognizable
pronunciation.

Focus on Blending
and Segmenting
Skills

Phonemic awareness instruction
focuses on one or two skills at a time,
with blending and segmenting being
commonly instructed skills.

Teach students to
recognize common word
parts.

Systematic Phonics
Instruction

Phonics instruction is systematic,
following a clearly defined sequence.

Instruct students in
common sound–spelling
patterns.
 

Encoding Encoding is present and connected
to phonics instruction.

Have students read
decodable words in
isolation and in text.

Decodable Text Decodable text (sentences and
connected text) is used for students
to apply decoding skills to recently
learned patterns.

Teach regular and irregular
high-frequency words so
that students can
recognize them efficiently.
 
Introduce non-decodable
words that are essential to
the meaning of the text as
whole words.

High-Frequency
Word Instruction

Regular high-frequency words
are taught with decoding
strategies. Instruction with
irregular high-frequency words,
including those temporarily
irregular based on the GPCs
that have not been taught,
draws students' attention to
the irregular parts that must be
learned (e.g., see, say spell;
marking heart parts;
repetition).

Table 1 
Research-Based Code-Focused Instructional Practices, cont.

Note. WWC = What Works Clearinghouse; GPC = Grapheme-Phoneme Correspondences.
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The form in the Appendix can be used to document evidence and rate

the HQIM being reviewed for each of the 12 research-based practices.

For each practice, reviewers complete three steps: 

1.Read the suggested way(s) to collect evidence about each practice

and determine which one will be used.

2.Review the HQIM and document the evidence for each practice.

3.Rate the HQIM on the strength of the evidence for each practice

using the suggested criteria: clear alignment with the practice

(green light), some alignment with the practice (yellow light), or

minimal alignment with the practice (red light).

In the following sections, examples are provided for each practice

showing how a reviewer might document evidence on the form. It is

important to note that these examples may not show all the evidence

needed for each practice when reviewing the entire HQIM for a grade

level. The rating (i.e., green, yellow, red) would be assigned after

completing the review of the entire HQIM for kindergarten or first

grade. Examples of how documented evidence would be used to

assign ratings is available for Practices 3, 5, and 9. A complete example

of how these procedures were used to review and rate four HQIM is

available in this report: Kindergarten and First-Grade HQIM Alignment

with Research on Code-Focused Instruction.
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EXAMPLES OF USING
THE TOOL FOR
EVALUATING HQIM
ALIGNMENT WITH
CODE-FOCUSED
RESEARCH



Using the second option for
documenting evidence of Focus
on Phonemic Awareness, this
example reviews the weeks of
phonemic awareness instruction
present in the scope and
sequence for Kindergarten
Skills Units 1 & 2 of Core
Knowledge Language Arts
(CKLA).

Practice #1: Example of
Reviewing and Documenting
Evidence for Phonemic
Awareness Practices

These images are a derivative of Kindergarten Skills Units 1 & 2 Overviews
by Core Knowledge Language Arts used under NonCommercial-ShareAlike
3.0 Unported License by the Tennessee Reading Research Center.
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Instructional
Practice

Documentation Rating

1. Focus on Phonemic
Awareness
 
Instruction addressing
larger units of
phonological
awareness (word,
syllable, onset-rime)
is present, but the
instructional focus is
at the phoneme level
(phonemic
awareness).

There are two options for collecting evidence,
depending on the amount of time and
personnel available. The first option is more
detailed and thorough.
 
Option 1: Review all daily lesson guides of the
kindergarten and first-grade HQIM, noting for
each lesson which units of phonological
awareness (i.e., words and compound words,
rhyming, onset-rime, syllables, phonemes) are
taught or practiced.
 
Option 2: Review the scope and sequence of
the kindergarten and first-grade HQIM, noting
how many weeks instruction is focused on
larger units of phonological awareness (i.e.,
words and compound words, rhyming, onset-
rime, syllables) versus how many weeks focus
instruction on phonemic awareness.

Green Light – All levels of
phonological awareness
instruction are included, and a
majority of the phonological
instruction reviewed includes
instruction at the phoneme level.

Yellow Light - All levels of
phonological awareness
instruction are included, and
approximately half of the
phonological awareness
instruction reviewed includes
instruction at the phoneme level.
 
Red Light – Some of the levels of
phonological awareness
instruction are missing and/or
minimal instruction occurs at the
phoneme level.
  

Using Option 2:
 
4 weeks total in Units 1 & 2:

Word Level = 2 weeks
Syllables = 1 week
Onset-Rime/Rhyming = 0 weeks
Phonemic Awareness = 2 weeks

No rating is provided for this
practice as this HQIM example
only allows for partial
documentation of the evidence
needed for completing the rating.

Practice #1: Example of Reviewing and Documenting
Evidence for Phonemic Awareness Practices, cont.
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Using the teacher guidance, this
example reviews the presence
of articulatory gestures in
Kindergarten Skills 4 Lesson 1 of
CKLA.

Practice #2: Example of
Reviewing and
Documenting Evidence for
Articulatory Gestures

This image is a derivative of Kindergarten Skills Unit 4 Lesson 1 by Core Knowledge
Language Arts used under NonCommercial-ShareAlike 3.0 Unported License by the
Tennessee Reading Research Center.
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Instructional
Practice

Documentation Rating

2. Use of
Articulatory
Gestures

Teacher instruction
of phoneme
articulation (e.g.,
placement of teeth,
tongue, and lips) is
present in phoneme
instruction.

Identify the lessons in the HQIM (kindergarten
only) where each letter-sound (or phoneme-
grapheme) correspondence is initially taught.
Determine if the teacher guide or resources
provide instruction for phoneme articulation
for each sound or phoneme associated with
the 26 letters of the alphabet.

Green Light – All 26 letters of the
alphabet include articulatory
guidance for the phoneme of each
letter.

Yellow Light – Some but not all of
26 letters of the alphabet include
articulatory guidance for the
phoneme of each letter.

Red Light – No articulatory
guidance is provided in the
materials.
 

A-                              R-
B-                              S-
C-                              T-
D-                              U-
E-                              V-
F-                              W-
G-                              X-
H-                              Y-
I-                                Z-
J-
K-
L-
M-
N- articulation guidance present
O-
P-
Q-

No rating is provided for this
practice as this HQIM example
only allows for partial
documentation of the evidence
needed for completing the rating.

Practice #2: Example of Reviewing and Documenting
Evidence for Articulatory Gestures, cont.
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Using the scope and sequence, this
example reviews how many letter-
sounds are taught per week in
kindergarten for EL Education.

Practice #3: Example of
Reviewing and Documenting
Evidence for Appropriate
Letter-Sound Pacing

These images are a
derivative of Skills
Block Overview-
Kindergarten
Modules 1 & 2 by
EL Education used
under Creative
Commons
Attribution 4.0
International
License by the
Tennessee Reading
Research Center.
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Instructional
Practice

Documentation Rating

3. Appropriate
Pacing for Letter-
Sound Instruction

Pacing of letter-
sound instruction
is quicker than one
letter per week
(e.g., 2-4 per
week).

Review the HQIM (kindergarten only)
scope and sequence for letter-sound
instruction (i.e., 26 letters of the
alphabet and the corresponding
sounds). Record how many letters are
taught per week across the weeks of
teaching the 26 letter-sound
correspondences.

Green Light – Pacing for letter-sound
instruction is 2-4 letters per week for the
majority of the weeks where letter-sound
instruction occurs.

Yellow Light – About half of the weeks
introduce one letter-sound correspondence
per week, and about half of the weeks
introduce 2-4 letter-sound correspondences
per week.

Red Light – The majority of the letter-sound
instruction follows a pace that introduces
one letter-sound correspondence per week.

Week 1 (Cycle 1): 1 letter (a)
Week 2 (Cycle 1): 1 letter (t)
Week 3 (Cycle 2): 2 letters (h, p)
Week 4 (Cycle 3): 2 letters (n, c)
Week 5 (Cycle 4): 2 letters (m, r)
Week 6 (Cycle 5): 2 letters (v, s)
Week 7 (Cycle 6): 2 letters (g, i)
Week 8 (Cycle 7): 3 letters (d, f, l)
Week 9 (Cycle 8): 2 letters (k, y)
Week 10 (Cycle 9): 3 letters (q, u, x)
Week 11 (Cycle 10): 3 letters (b, o, w)
Week 12 (Cycle 11): 3 letters (j, e, z)

The 26 letters of the alphabet are
introduced across 12 weeks with 2-3
letters per week for all weeks except
the first two weeks (i.e., Cycle 1), which
introduces one letter per week.

A rating of green was assigned because the
pacing was 2-4 letters per week for the
majority of the weeks (10 of the 12).

Practice #3: Example of Reviewing and Documenting
Evidence for Appropriate Letter-Sound Pacing, cont.
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Using the teacher guidance, this
example reviews the presence of
explicit letter-sound instruction in EL
Education kindergarten Module 1 Cycle 1
Lesson 5.

Practice #4: Example of
Reviewing and Documenting
Evidence for Explicit Letter-
Sound Instruction

This image is a derivative of Kindergarten Skills Block Cycle 1 Lesson 5
Teaching Notes by EL Education used under Creative Commons Attribution
4.0 International License by the Tennessee Reading Research Center.
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Instructional
Practice

Documentation Rating

4. Explicit
Instruction for
Letter-Sounds

Explicit instruction
(i.e., modeling,
guided practice, and
independent
practice) in letter-
sound instruction is
present and not
merely the teaching
of letters in context
(e.g., pointing out
letters in shared
reading activities).

Identify the lessons in the HQIM
(kindergarten only) where each letter-
sound (or phoneme-grapheme)
correspondence is initially taught.
Determine if the lesson guides use
explicit instruction:

Teacher explicitly tells or models
for students the letter form, letter
name, and sound correspondence.

Students have guided practice with
identifying the form, name, and
sound of the letter taught in the
lesson.

Students have opportunities to
practice independently identifying
the form, name, and sound of the
letter taught in the lesson.

Green Light – Explicit instruction occurs
for the majority of letter-sound
correspondences taught. 

Yellow Light – Explicit instruction occurs
for around half of letter-sound
correspondences taught.

Red Light – Explicit instruction does not
occur for the majority of letter-sound
correspondences taught and is rarely
seen in the lessons.

For letter T:
Teacher models and explains the letter
T, the sound (/t/), and the written
form. 

Students practice (guided and
independent) identifying the sound,
form, and name of the letter T using
words that begin with T.

No rating is provided for this practice as
this HQIM example only allows for
partial documentation of the evidence
needed for completing the rating.

Practice #4: Example of Reviewing and Documenting
Evidence for Explicit Letter-Sound Instruction, cont. 
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Using the kindergarten scope
and sequence, this example
reviews the progression of
letter-sound instruction in EL
Education. 

Practice #5: Example of
Reviewing and Documenting
Evidence for the Progression of
Letter-Sound Instruction

These images are a
derivative of Skills
Block Overview-
Kindergarten
Modules 1 & 2 by
EL Education used
under Creative
Commons
Attribution 4.0
International
License by the
Tennessee Reading
Research Center.

 Early Literacy HQIM Review Guide: Protocol for Reviewing Code-Focused
Instructional Materials in Kindergarten and First Grade

15



Instructional Practice Documentation Rating

5. Instructional Progression
of Letter-Sound Instruction

The instructional order of
letter sounds follows a
research-based progression
including: 
1. Introducing a short vowel
or two early on to allow for
decoding/encoding words,
meaning not all consonants
are introduced before the
vowels; 
2. Introducing continuous
phonemes (e.g., /m/, /s/)
early as continuous
phonemes may be easier to
manipulate (e.g., blend); 
3. Separating visually or
phonetically similar letters
from each other (e.g., b and
d or v and f).

Review the HQIM (kindergarten only)
scope and sequence for letter-sound
instruction (i.e., 26 letters of the
alphabet and the corresponding
sounds). Ask questions about the
scope and sequence to assess
alignment with recommendations:

When is the first vowel
introduced? How many of the first
five letters taught are vowels?
How many of the first ten letters
are vowels?
How many of the first five
consonants are continuous
phonemes? How many of the first
ten consonants are continuous
phonemes?
How many pairs of adjacent letters
are visually similar? How many
pairs of adjacent letters are
phonetically similar? If pairs of
similar letters are noted, do the
lesson guides address any
similarities between adjacent
letters in the recommended
instruction?

Green Light – Progression includes at
least one vowel and one continuous
phoneme in the first five letter-
sounds introduced. A high
percentage (> 80%) of adjacent pairs
of letters in the scope and sequence
were not visually or phonetically
similar.

Yellow Light – Some, but not all, of
the criteria to receive a green light
are met.

Red Light – None of the criteria to
receive a green light are met.

Practice #5: Example of Reviewing and Documenting Evidence
for the Progression of Letter-Sound Instruction, cont. 
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Instructional Practice Documentation Rating

Letter order: a, t, h, p, n | c, m, r, v,
s, g, i, d, f, l, k, y, q, u, x, b, o, w, j,
e, z

In the first five letters, one vowel
(a) is taught. This is the only
vowel taught in first 10 letters.
In the first five letters, one
continuous phoneme (/n/) is
taught. Four more continuous
phonemes (/m/, /r/, /v/, /s/) are
taught in the first 10 letters.
No visually similar (e.g., b and d, c
and o, y and v) or phonetically
similar (e.g., /k/ and /g/, /f/ and
/v/) letters are adjacent.

A rating of green was assigned
because a vowel and continuous
phoneme are introduced in the first
five letters with no adjacent letters
being visually or phonetically similar.

Practice #5: Example of Reviewing and Documenting Evidence
for the Progression of Letter-Sound Instruction, cont.
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Using the teacher guidance and
lesson activities, this example
reviews the extent to which
phonemic awareness and print
are connected in Kindergarten
Skills 4, Lesson 2 of CKLA. 

Practice #6: Example of
Reviewing and Documenting
Evidence for Connecting
Phonemic Awareness and Print

These images are a derivative of
Kindergarten Skills Unit 4 Lesson 2
by Core Knowledge Language Arts
used under NonCommercial-
ShareAlike 3.0 Unported License by
the Tennessee Reading Research
Center.



Instructional
Practice

Documentation Rating

6. Connecting Phonemic
Awareness and Print

Phonemic awareness
activities include the use
of letters/print to link
students’ knowledge of
letter-sound
relationships with
phonemic awareness.

There are two options for collecting
evidence, depending on the amount of
time and personnel available. The first
option is more detailed and thorough. 

Option 1: Review all daily lesson guides of
the kindergarten and first-grade HQIM,
noting whether phonemic awareness
activities are all oral/listening or connect
to letters/print. For each day, record oral
only, connect to letters/print, or both (i.e.,
there was a lesson activity that was oral
only AND another lesson activity that
connected phonemic awareness with
letters/print).

Option 2: Review a selection of lessons
across units for a grade level to get an
estimate of the percentage of lessons
that fall into each category (i.e., all oral
only, all connected to letters/print, both).

Green Light – The majority of
lessons teach phonemic
awareness connected to
print/letters.

Yellow Light – The majority of
lessons teach phonemic
awareness with a combination of
both oral-only activities and
activities connected to
print/letters.

Red Light – The majority of
lessons teach phonemic
awareness as an oral-only activity
without connecting it to
print/letters.

This lesson would be marked both as the
lesson had an oral-only segmenting
section and a section that practiced
blending and segmenting with letter
cards to build words in the chaining
activity.

No rating is provided for this
practice as this HQIM example
only allows for partial
documentation of the evidence
needed for completing the rating.

Practice #6: Example of Reviewing and Documenting Evidence
for Connecting Phonemic Awareness and Print, cont. 
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Using the teacher guidance and
lesson activities, this example
reviews the total time
recommended for phonemic
awareness instruction in
Kindergarten Skills 4, Lesson 2
of CKLA.

Practice #7: Example of
Reviewing and Documenting
Evidence for the Duration of
Phonemic Awareness Instruction 

This image is a derivative of Kindergarten Skills Unit 4 Lesson 2 by Core Knowledge Language Arts used 
under NonCommercial-ShareAlike 3.0 Unported License by the Tennessee Reading Research Center.
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Instructional
Practice

Documentation Rating

7. Dosage of
Isolated Phonemic
Awareness

The time spent on
isolated (i.e., oral
only, not
connected to
print/phonics)
phonemic
awareness
instruction aligns
with research,
which suggests
around 10 total
hours may be
sufficient.

When reviewing the daily lesson guides
of the kindergarten and first-grade
HQIM phonemic awareness instruction
as suggested for Practice #6, record the
number of minutes recommended for
any isolated (i.e., oral only, not
connected to print/phonics) phonemic
awareness instruction. Add these
minutes across all HQIM lessons
reviewed to determine the duration of
this instruction.

Green Light – Across kindergarten and first
grade, the amount of oral-only phonemic
awareness instruction is approximately 10
hours and within the range of 5-18 hours. 

Yellow Light – Across kindergarten and
first grade, the amount of oral-only
phonemic awareness instruction is higher
than 10 hours but still within the range of
5-18 hours. 

Red Light – Across kindergarten and first
grade, the amount of oral-only phonemic
awareness instruction is higher than 10
hours and not within the range of 5-18
hours. 

“Warm-Up” includes oral-only
segmenting practice for one of the two
activities, which is estimated to take half
of the 5 minutes, or 2.5 minutes. 
“Introducing the Sound” is oral only,
with students listening for the /h/ sound
in spoken words and then generating
words orally that start with the /h/
sound using riddle clues. This adds an
additional 10 minutes of oral-only
phonemic awareness. 
“Introducing the Spelling” and
“Chaining” both use print or letters
connected to the sounds. 

For this lesson, a total of 12.5 minutes
would be recorded for oral-only
phonemic awareness.

No rating is provided for this practice as
this HQIM example only allows for partial
documentation of the evidence needed for
completing the rating.

Practice #7: Example of Reviewing and Documenting
Evidence for the Duration of Phonemic Awareness
Instruction, cont.  
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Using the teacher guidance and
lesson activities, this example
reviews the phonemic
awareness skills taught and
practiced in First Grade Unit 1
Lesson 1 of CKLA.

Practice #8: Example of
Reviewing and Documenting
Evidence for Blending and
Segmenting Phonemes 

These images are a derivative of
Grade 1 Skills Unit 1 Lesson 1 by
Core Knowledge Language Arts
used under NonCommercial-
ShareAlike 3.0 Unported License
by the Tennessee Reading
Research Center.
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Instructional
Practice

Documentation Rating

8. Focus on
Blending and
Segmenting
Skills

Phonemic
awareness
instruction
focuses on one
or two skills at a
time, with
blending and
segmenting
being
commonly
instructed skills.

When reviewing the daily lesson guides of the
kindergarten and first-grade HQIM phonemic
awareness instruction as suggested in Practices #6
and #7, record the specific phonemic awareness
skills being taught or practiced. For each lesson,
note the number of skills and whether blending
and/or segmenting were taught or practiced.

Phonemic awareness skills:
1. Identification: the ability to recognize words

with a certain phoneme (bat and ball start with
the same sound)

2.Categorization: the ability to group or exclude
words from a set based on phonemes (mat,
mop, and mug go together but pin does not)

3.Isolation: the ability to produce a phoneme from
a word (mop starts with /m/)

4.Blending: the ability to combine phonemes to
pronounce a word (/h/ /o/ /p/ makes the word
hop)

5.Segmenting: the ability to produce all the
phonemes in a spoken word (fog breaks into /f/
/o/ /g/)

6.Addition: the ability to add a phoneme to a
word to create a new word (add /s/ to the
beginning of top to make stop)

7.Deletion: the ability to remove a phoneme from
a word (delete /b/ from brake to get rake)

8.Substitution: the ability to change one phoneme
to another in a word (change the /p/ in pin to
/t/ to get tin)

Green Light – A majority of the
lessons focus on blending and/or
segmenting, and the majority of the
lessons focus on one or two
phonemic awareness skills per
lesson.

Yellow Light – Approximately half
of the lessons focus on blending
and/or segmenting, or
approximately half of the lessons
focus on one or two phonemic
awareness skills per lesson.

Red Light – Only a small
percentage of the lessons focus on
blending and/or segmenting, or
only a small percentage of the
lessons focus on one or two
phonemic awareness skills per
lesson.

Based on these parts of the code-focused lesson,
this day in the lesson sequence would be marked as
teaching or practicing two phonemic awareness
skills (i.e., blending, segmenting) with blending
and/or segmenting being taught or practiced in this
lesson.

No rating is provided for this
practice as this HQIM example only
allows for partial documentation of
the evidence needed for
completing the rating.

Practice #8: Example of Reviewing and Documenting
Evidence for Blending and Segmenting Phonemes, cont. 
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Using the scope and sequence,
this example reviews the GPC
patterns taught in first grade for
EL Education.

Practice #9: Example of
Reviewing and Documenting
Evidence for Systematic
Phonics Instruction

These images are a derivative of Grade 1 Skills
Block Module Overviews Modules 1-4 by EL
Education used under Creative Commons
Attribution 4.0 International License by the
Tennessee Reading Research Center.
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Using the scope and sequence,
this example reviews the GPC
patterns taught in first grade for
EL Education.

Practice #9: Example of
Reviewing and Documenting
Evidence for Systematic
Phonics Instruction, cont.

These images are a derivative of
Grade 1 Skills Block Module
Overviews Modules 1-4 by EL
Education used under Creative
Commons Attribution 4.0
International License by the
Tennessee Reading Research Center.
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Instructional
Practice

Documentation Rating

9. Systematic
Phonics
Instruction

Phonics
instruction is
systematic,
following a
clearly defined
sequence.

Review the scope and sequence for kindergarten
and first-grade HQIM, noting the grapheme-
phoneme correspondence (GPC) pattern(s)
taught by week across each grade level.
Compare this to the recommended scope and
sequence in the WWC Practice Guide.

For kindergarten: Does the scope and
sequence cover CVC words with short
vowels, CCVC/CVCC words with blends and
digraphs, and CVCe words with long vowels?

For first grade: Does the scope and sequence
review kindergarten patterns and also teach
other long vowels and diphthongs (such as in
CVVC words) and r-controlled vowels?

Green Light – The phonics scope
and sequence includes all
recommended GPC patterns and
in the recommended sequence.

Yellow Light – The phonics scope
and sequence includes only some
of the recommended GPC
patterns, or the GPC patterns are
only somewhat in the
recommended sequence.

Red Light – No phonics scope and
sequence exists, or the GPC
patterns are not taught in the
recommended sequence.

Based on the first-grade scope and sequence,
the phonics skills taught include:

Reviewing CVC words with short vowels 
CCVC/CVCC words with blends and digraphs 
CVCe long vowel words
Long vowels, r-controlled vowels, diphthongs
and some syllable patterns (open/closed)

A rating of green was assigned
because the kindergarten phonics
skills are reviewed (CVC,
blends/digraphs, CVCe) and then
new patterns are taught including
other long vowels, r-controlled
vowels, and diphthongs.

Practice #9: Example of Reviewing and Documenting
Evidence for Systematic Phonics Instruction, cont. 
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Using the weekly lessons, this
example reviews the alignment
of encoding activities in First
Grade Unit 2 Lesson 3 of CKLA.

Practice #10: Example of
Reviewing and Documenting
Evidence for Encoding

This image is a
derivative of
Grade 1 Skills Unit
2 Student
Workbook 3.1 (p.
11) by Core
Knowledge
Language Arts
used under
NonCommercial-
ShareAlike 3.0
Unported License
by the Tennessee
Reading Research
Center.
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Instructional
Practice

Documentation Rating

10. Encoding

Encoding is
present and
connected to
phonics
instruction.

After identifying the scope and sequence of the
GPC patterns across the kindergarten and first-
grade HQIM, review the specific weekly lessons
for each pattern to determine whether students
are asked to encode (e.g., spell, build, make
words) with the GPC being taught that
day/week. Record whether this encoding
instruction and practice are present for each
GPC taught in the scope and sequence.

Green Light – The majority of
GPC patterns taught have
aligned encoding instruction and
practice.

Yellow Light – Around half of the
GPC patterns taught have
aligned encoding instruction and
practice.

Red Light – Only a few of the
GPC patterns taught have
aligned encoding instruction and
practice.

The GPC pattern students are learning is CVCe
words with long a. Students have spelling or
encoding instruction and practice aligned to
that GPC pattern.

No rating is provided for this
practice as this HQIM example
only allows for partial
documentation of the evidence
needed for completing the
rating.

Practice #10: Example of Reviewing and Documenting
Evidence for Encoding, cont. 
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Using the teacher guidance and
included texts, this example
reviews the amount of
decodable text in First-Grade
Skills 3, Lessons 6-10 of CKLA. 

Practice #11: Example of
Reviewing and Documenting
Evidence for Decodable Text

This image is a derivative of Grade 1 Skills Unit 3 Week 2 Overview by Core Knowledge
Language Arts used under NonCommercial-ShareAlike 3.0 Unported License by the
Tennessee Reading Research Center.
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Instructional
Practice

Documentation Rating

11. Decodable
Text

Decodable text
(sentences and
connected
text) is used
for students to
apply decoding
skills to
recently
learned
patterns.

Review the daily lesson guides of the
kindergarten and first-grade HQIM, noting
whether students were asked to practice
reading a connected text. Collect information on
the percentage of lessons in which students are
given the opportunity to read text.

Review the texts to determine whether those
texts are mostly decodable, based on the GPC
patterns and high-frequency words students
have been taught.

Green Light – Decodable text is
provided, and a majority of
lessons have time for students to
practice reading connected text.

Yellow Light – Decodable text is
provided, and less than the
majority but nearly half of the
lessons have time for students to
practice reading connected text.

Red Light – Limited decodable
text is provided and/or only a
small percentage of the lessons
have time for students to
practice reading connected text.

Students read connected text in lessons 6, 8, 9,
and 10. The connected texts include: The Hares
and the Frogs, The Two Mules, and The Dog and
the Mule. (80% of these 5 lessons)

These texts are decodable and aligned to
phonics skills being taught. For example, the
“oo” and “ou” sounds are highlighted in The Dog
and the Mule through words such as food,
spoon, look, out, and shout.

No rating is provided for this
practice as this HQIM example
only allows for partial
documentation of the evidence
needed for completing the
rating.

Practice #11: Example of Reviewing and Documenting
Evidence for Decodable Text, cont. 
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Using the scope and sequence
as well as the teacher guidance,
this example reviews the high-
frequency words taught and
practiced in First Grade Cycle 3
of EL Education.

Practice #12: Example of
Reviewing and Documenting
Evidence for High-Frequency
Word Instruction

This image is a derivative of Grade 1 Skills Block Module 1 Cycle 3 by EL Education used under
Creative Commons Attribution 4.0 International License by the Tennessee Reading Research
Center.
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Instructional
Practice

Documentation Rating

12. High-Frequency
Word Instruction

Regular high-
frequency words are
taught with decoding
strategies. Instruction
with irregular high-
frequency words,
including those
temporarily irregular
based on the GPCs
that have not been
taught, draws
students' attention to
the irregular parts
that must be learned
(e.g., see, say spell;
marking heart parts;
repetition).

Review the scope and sequence for
kindergarten and first-grade HQIM, noting
the high-frequency words that are taught
each week. 

Review the daily lesson guides of the
kindergarten and first-grade HQIM, noting
whether high-frequency word instruction or
practice occurred in that lesson and which
strategies were used. Strategies include
spelling the word orally, reading the word,
writing the word, using the word in a
sentence, and marking heart parts.

Further extension can include determining
whether each high-frequency word is regular
(i.e., decodable), irregular (i.e., not
decodable), or temporarily irregular (i.e.,
students do not yet know GPC needed to
decode the word based on the sequence of
GPC for that HQIM and grade level).

Green Light – A majority of the
high-frequency words targeted
for instruction are irregular or
temporarily irregular, and the
majority of the lessons use a
research-based strategy for
teaching high-frequency words.

Yellow Light – Some but not all
of the green light criteria are
met.

Red Light – None of the green
light criteria are met, or there is
no high-frequency word
instruction.

For Cycle 3, the high-frequency words include
at, and, in, look, like, his, and with. 

High-frequency words are taught in Cycle 3 with
the following strategies: reading the word,
writing the word, and using the word in a
sentence.

Each word can then be marked as regular,
irregular, or temporarily irregular:
at (regular), and (regular), in (regular), look
(temporarily irregular), like (regular), his
(temporarily irregular), and with (regular).

No rating is provided for this
practice as this HQIM example
only allows for partial
documentation of the evidence
needed for completing the
rating.

Practice #12: Example of Reviewing and Documenting
Evidence for High-Frequency Word Instruction, cont. 
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Instructional Practice Instructional Practice Rating

1. Focus on Phonemic
Awareness
 
Instruction addressing larger
units of phonological
awareness (word, syllable,
onset-rime) is present, but
the instructional focus is at
the phoneme level
(phonemic awareness).

There are two options for collecting
evidence, depending on the amount of
time and personnel available. The first
option is more detailed and thorough.
 
Option 1: Review all daily lesson guides
of the kindergarten and first-grade
HQIM, noting for each lesson which units
of phonological awareness (i.e., words
and compound words, rhyming, onset-
rime, syllables, phonemes) are taught or
practiced.
 
Option 2: Review the scope and
sequence of the kindergarten and first-
grade HQIM, noting how many weeks
instruction is focused on larger units of
phonological awareness (i.e., words and
compound words, rhyming, onset-rime,
syllables) versus how many weeks focus
instruction on phonemic awareness.

Green Light – All levels of phonological
awareness instruction are included, and
a majority of the phonological
instruction reviewed includes
instruction at the phoneme level.
 
Yellow Light - All levels of phonological
awareness instruction are included, and
approximately half of the phonological
awareness instruction reviewed
includes instruction at the phoneme
level.
 
Red Light – Some of the levels of
phonological awareness instruction are
missing and/or minimal instruction
occurs at the phoneme level.
 

Use this row to document
evidence and rate the HQIM.

Appendix

This form can be used to document evidence and rate the HQIM being reviewed for each of the
12 research-based practices.
For each practice, reviewers complete three steps: 

1.Read the suggested way(s) to collect evidence about each practice and determine which
one will be used.

2.Review the HQIM and document the evidence for each practice.
3.Rate the HQIM on the strength of the evidence for each practice using the suggested

criteria: clear alignment with the practice (green light), some alignment with the practice
(yellow light), or minimal alignment with the practice (red light).



Instructional Practice Documentation Rating

2. Use of Articulatory Gestures

Teacher instruction of phoneme
articulation (e.g., placement of
teeth, tongue, and lips) is present
in phoneme instruction.

Identify the lessons in the HQIM
(kindergarten only) where each
letter-sound (or phoneme-
grapheme) correspondence is
initially taught. Determine if the
teacher guide or resources
provide instruction for phoneme
articulation for each sound or
phoneme associated with the 26
letters of the alphabet.

Green Light – All 26 letters of the
alphabet include articulatory
guidance for the phoneme of
each letter.

Yellow Light – Some but not all of
26 letters of the alphabet include
articulatory guidance for the
phoneme of each letter.

Red Light – No articulatory
guidance is provided in the
materials.

 

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

3. Appropriate Pacing for Letter-
Sound Instruction

Pacing of letter-sound instruction
is quicker than one letter per
week (e.g., 2-4 per week).

Review the HQIM (kindergarten
only) scope and sequence for
letter-sound instruction (i.e., 26
letters of the alphabet and the
corresponding sounds). Record
how many letters are taught per
week across the weeks of
teaching the 26 letter-sound
correspondences.

Green Light – Pacing for letter-
sound instruction is 2-4 letters
per week for the majority of the
weeks where letter-sound
instruction occurs.

Yellow Light – About half of the
weeks introduce one letter-sound
correspondence per week, and
about half of the weeks introduce
2-4 letter-sound correspondences
per week.

Red Light – The majority of the
letter-sound instruction follows a
pace that introduces one letter-
sound correspondence per week.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

4. Explicit Instruction for Letter-
Sounds

Explicit instruction (i.e., modeling,
guided practice, and independent
practice) in letter-sound
instruction is present and not
merely the teaching of letters in
context (e.g., pointing out letters
in shared reading activities).

Identify the lessons in the HQIM
(kindergarten only) where each
letter-sound (or phoneme-
grapheme) correspondence is
initially taught. Determine if the
lesson guides use explicit
instruction:

Teacher explicitly tells or
models for students the letter
form, letter name, and sound
correspondence.
Students have guided
practice with identifying the
form, name, and sound of the
letter taught in the lesson.
Students have opportunities
to practice independently
identifying the form, name,
and sound of the letter taught
in the lesson.

Green Light – Explicit instruction
occurs for the majority of letter-
sound correspondences taught. 

Yellow Light – Explicit instruction
occurs for around half of letter-
sound correspondences taught.

Red Light – Explicit instruction
does not occur for the majority of
letter-sound correspondences
taught and is rarely seen in the
lessons.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

5. Instructional Progression of
Letter-Sound Instruction

The instructional order of letter
sounds follows a research-based
progression including: 
1. Introducing a short vowel or
two early on to allow for
decoding/encoding words,
meaning not all consonants are
introduced before the vowels; 
2. Introducing continuous
phonemes (e.g., /m/, /s/) early
as continuous phonemes may be
easier to manipulate (e.g., blend);
3. Separating visually or
phonetically similar letters from
each other (e.g., b and d or v and
f).

Review the HQIM (kindergarten
only) scope and sequence for
letter-sound instruction (i.e., 26
letters of the alphabet and the
corresponding sounds). Ask
questions about the scope and
sequence to assess alignment
with recommendations:

When is the first vowel
introduced? How many of the
first five letters taught are
vowels? How many of the
first ten letters are vowels?
How many of the first five
consonants are continuous
phonemes? How many of the
first ten consonants are
continuous phonemes?
How many pairs of adjacent
letters are visually similar?
How many pairs of adjacent
letters are phonetically
similar? If pairs of similar
letters are noted, do the
lesson guides address any
similarities between adjacent
letters in the recommended
instruction?

Green Light – Progression
includes at least one vowel and
one continuous phoneme in the
first five letter-sounds
introduced. A high percentage (>
80%) of adjacent pairs of letters
in the scope and sequence were
not visually or phonetically
similar.

Yellow Light – Some, but not all,
of the criteria to receive a green
light are met.

Red Light – None of the criteria
to receive a green light are met.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

6. Connecting Phonemic
Awareness and Print

Phonemic awareness activities
include the use of letters/print to
link students’ knowledge of
letter-sound relationships with
phonemic awareness.

There are two options for
collecting evidence, depending
on the amount of time and
personnel available. The first
option is more detailed and
thorough. 

Option 1: Review all daily lesson
guides of the kindergarten and
first-grade HQIM, noting whether
phonemic awareness activities
are all oral/listening or connect
to letters/print. For each day,
record oral only, connect to
letters/print, or both (i.e., there
was a lesson activity that was
oral only AND another lesson
activity that connected phonemic
awareness with letters/print).

Option 2: Review a selection of
lessons across units for a grade
level to get an estimate of the
percentage of lessons that fall
into each category (i.e., all oral
only, all connected to
letters/print, both).

Green Light – The majority of
lessons teach phonemic
awareness connected to
print/letters.

Yellow Light – The majority of
lessons teach phonemic
awareness with a combination of
both oral-only activities and
activities connected to
print/letters.

Red Light – The majority of
lessons teach phonemic
awareness as an oral-only activity
without connecting it to
print/letters.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

7. Dosage of Isolated Phonemic
Awareness

The time spent on isolated (i.e.,
oral only, not connected to
print/phonics) phonemic
awareness instruction aligns with
research, which suggests
around 10 total hours may be
sufficient.

When reviewing the daily lesson
guides of the kindergarten and
first-grade HQIM phonemic
awareness instruction as
suggested for Practice #6, record
the number of minutes
recommended for any isolated
(i.e., oral only, not connected to
print/phonics) phonemic
awareness instruction. Add these
minutes across all HQIM lessons
reviewed to determine the
duration of this instruction.

Green Light – Across
kindergarten and first grade, the
amount of oral-only phonemic
awareness instruction is
approximately 10 hours and
within the range of 5-18 hours. 

Yellow Light – Across
kindergarten and first grade, the
amount of oral-only phonemic
awareness instruction is higher
than 10 hours but still within the
range of 5-18 hours. 

Red Light – Across kindergarten
and first grade, the amount of
oral-only phonemic awareness
instruction is higher than 10 hours
and not within the range of 5-18
hours. 

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

8. Focus on Blending and
Segmenting Skills

Phonemic awareness
instruction focuses on one
or two skills at a time, with
blending and segmenting
being commonly instructed
skills.

When reviewing the daily lesson
guides of the kindergarten and first-
grade HQIM phonemic awareness
instruction as suggested in Practices
#6 and #7, record the specific
phonemic awareness skills being
taught or practiced. For each lesson,
note the number of skills and whether
blending and/or segmenting were
taught or practiced.
Phonemic awareness skills:

1.  Identification: the ability to
recognize words with a certain
phoneme (bat and ball start with
the same sound)

2. Categorization: the ability to
group or exclude words from a
set based on phonemes (mat,
mop, and mug go together but
pin does not)

3. Isolation: the ability to produce a
phoneme from a word (mop
starts with /m/)

4. Blending: the ability to combine
phonemes to pronounce a word
(/h/ /o/ /p/ makes the word hop)

5. Segmenting: the ability to
produce all the phonemes in a
spoken word (fog breaks into /f/
/o/ /g/)

6. Addition: the ability to add a
phoneme to a word to create a
new word (add /s/ to the
beginning of top to make stop)

7. Deletion: the ability to remove a
phoneme from a word (delete /b/
from brake to get rake)

8. Substitution: the ability to change
one phoneme to another in a
word (change the /p/ in pin to /t/
to get tin)

Green Light – A majority of the
lessons focus on blending and/or
segmenting, and the majority of the
lessons focus on one or two
phonemic awareness skills per lesson.

Yellow Light –Approximately half of
the lessons focus on blending and/or
segmenting, or approximately half of
the lessons focus on one or two
phonemic awareness skills per lesson.

Red Light – Only a small percentage
of the lessons focus on blending
and/or segmenting, or only a small
percentage of the lessons focus on
one or two phonemic awareness skills
per lesson.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

9. Systematic Phonics
Instruction

Phonics instruction is systematic,
following a clearly defined
sequence.

Review the scope and sequence
for kindergarten and first-grade
HQIM, noting the grapheme-
phoneme correspondence (GPC)
pattern(s) taught by week across
each grade level. Compare this to
the recommended scope and
sequence in the WWC Practice
Guide.

For kindergarten: Does the
scope and sequence cover
CVC words with short vowels,
CCVC/CVCC words with
blends and digraphs, and
CVCe words with long
vowels?
For first grade: Does the
scope and sequence review
kindergarten patterns and
also teach other long vowels
and diphthongs (such as in
CVVC words) and r-controlled
vowels?

Green Light – The phonics scope
and sequence includes all
recommended GPC patterns and
in the recommended sequence.

Yellow Light – The phonics scope
and sequence includes only some
of the recommended GPC
patterns, or the GPC patterns are
only somewhat in the
recommended sequence.

Red Light – No phonics scope
and sequence exists, or the GPC
patterns are not taught in the
recommended sequence.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

10. Encoding

Encoding is present and
connected to phonics instruction.

After identifying the scope and
sequence of the GPC patterns
across the kindergarten and first-
grade HQIM, review the specific
weekly lessons for each pattern
to determine whether students
are asked to encode (e.g., spell,
build, make words) with the GPC
being taught that day/week.
Record whether this encoding
instruction and practice are
present for each GPC taught in
the scope and sequence.

Green Light – The majority of
GPC patterns taught have aligned
encoding instruction and
practice.

Yellow Light – Around half of the
GPC patterns taught have aligned
encoding instruction and
practice.

Red Light – Only a few of the
GPC patterns taught have aligned
encoding instruction and
practice.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

11. Decodable Text

Decodable text (sentences and
connected text) is used for
students to apply decoding skills
to recently learned patterns.

Review the daily lesson guides of
the kindergarten and first-grade
HQIM, noting whether students
were asked to practice reading a
connected text. Collect
information on the percentage of
lessons in which students are
given the opportunity to read
text.

Review the texts to determine
whether those texts are mostly
decodable, based on the GPC
patterns and high-frequency
words students have been
taught.

Green Light – Decodable text is
provided, and a majority of
lessons have time for students to
practice reading connected text.

Yellow Light – Decodable text is
provided, and less than the
majority but nearly half of the
lessons have time for students to
practice reading connected text.

Red Light – Limited decodable
text is provided and/or only a
small percentage of the lessons
have time for students to practice
reading connected text.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.
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Instructional Practice Documentation Rating

12. High-Frequency Word
Instruction

Regular high-frequency words
are taught with decoding
strategies. Instruction with
irregular high-frequency words,
including those temporarily
irregular based on the GPCs that
have not been taught, draws
students' attention to the
irregular parts that must be
learned (e.g., see, say spell;
marking heart parts; repetition).

Review the scope and
sequence for kindergarten
and first-grade HQIM, noting
the high-frequency words
that are taught each week. 
Review the daily lesson
guides of the kindergarten
and first-grade HQIM, noting
whether high-frequency word
instruction or practice
occurred in that lesson and
which strategies were used.
Strategies include spelling the
word orally, reading the word,
writing the word, using the
word in a sentence, and
marking heart parts.
Further extension can include
determining whether each
high-frequency word is
regular (i.e., decodable),
irregular (i.e., not decodable),
or temporarily irregular (i.e.,
students do not yet know
GPC needed to decode the
word based on the sequence
of GPC for that HQIM and
grade level).

Green Light – A majority of the
high-frequency words targeted
for instruction are irregular or
temporarily irregular, and the
majority of the lessons use a
research-based strategy for
teaching high-frequency words.

Yellow Light – Some but not all of
the green light criteria are met.

Red Light – None of the green
light criteria are met, or there is
no high-frequency word
instruction.

Use this row to document
evidence and rate the HQIM.

Tool for Evaluating HQIM Alignment with Code-Focused Research, cont.

 Early Literacy HQIM Review Guide: Protocol for Reviewing Code-Focused
Instructional Materials in Kindergarten and First Grade
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